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Bullying (peer abusive) Behavior. ..

= s leamed behavior,

* Is not pre-wired, harmlass, inevitable,

Wil spread If Ignored, supported, or promoted,
* Involves everyone In the system.

* Can be controlled or prevanted.

Peer abuse (bullying) Is « public health issue,

Abusive Aggression is learned
from models.

What we call behavior makes
a difference.

* Domestic violence

» Dating violence

» Food insecurity

* Homeless

« Bullying

What do these terms all have in common?
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Who are the models?
* Family - Parents, siblings and other adult care givers
» Schoo! - Teachers, Principals, Peers

* Community - adults &t church, scouts, coaches, polica
officers ete.

* Medla modets including: spons figures, “news”, Politica,

relational medels on TV, In megazines, movies , musle,

toys, video gamé etc.




What do children learn from models?
+ Cognitive scripts - rehearsed and reinforced or modified by
the fesdback results
« Successful scripts are stored In memory as guides for
behavior and social problem solving.
= Chlildren not only adopt specific behaviors but also tend to
adopt evaluative standarde and sttitudes (aka. BIAS)
empioyed by the models in thelr life.
The child will patiern thelr thoughts, fealings and actions
ufter a model,
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Chaotic, emotionally cold, “still faced”
homes produce children...

Who are not neurclogically attuned.

« Who don't respond (o verbal or physlical
consequences,

Who demonstrate impulsiveness.

« Who keep emotional distance from authority figures.
Who don't show signs of gullt or remorse for
unacceptable behaviors.

With poor social ard planning skills.

These children ere often hyper-vigilant for aduH hostillty.

Mainstream Media cognitive models:

* “Us and them thinking” - demonlzing the
“other” side - talk radio, news programs
Revenge as legitimatizing violence - “if you
are my enemy | can annihilate you".

Relnforcing stereotypes and bias - “bad guys”
as people of color, gay bashing as humor
Spirituality and faith communitles as “Junatic
fringe” or dangerous ideologues.




Mainstream Media cognitive models:
= Sarcasm and abuslve language models

~ Maannoss es humor, biasad language with a laugh track under it,
Children using sarcastic put downs at or about thelr parenta
portrayed as humarous,

» Inappropriate relationsl models
- Children disrespecting aculte
- Sex as a “commodity” in relationships

« Moderation a8 weakness, compromise as belng “soft’,

« The Idea that abusing people leads to success, material
wealth, and power.

» Asslgning blame to someone slze.

Who gets targeted In
bullying?

Disenfranchised groups as well as
students who are socially excluded,
disabled, “different” in any way, or
who are not valued by peers or
adults are more likely to be
targeted for aggression.

Video Game Aggression

First person practice of aggressive
attitudes and actions, repeated and
rewarded thousands of times in a very
arousing and engaging format.

What effect do you think that has on a
child’s brain and behavior?

Why stop peer aggression?

+ Students who don't feel safe can't learn.

* Targets of peer aggression are more
likely to become depressed and or
develop suicidal ideation.

» Aggressive youth are more likely to
grow into adult criminals.

* The stress of managing challenging
behaviors In your school affects your
health.

Excess stress and threat in the
school environment may be
the single greatest contributor
to impaired academic learning.

Eric Jensen, Teaching with the Brain in Mind pg, 52

Distress/Threat Changes Blood
Flow in the Brai

Less blood flow to 75 Nt T
places in the brain s B o
(dorsal area of
frontal lobes)

that do future
planning... and
more blood flow to
areas that process
emotions, leaving

fewer options for Distress: state or trait?

more thoughtful
decision-making.




Neurotransmitters that influence
emotions and behavior:

« Eplnephrine and Norepinephrine (Adrenatine) - triggers the alert
system, too much causes anxiely, aggression/mania

- Dapamine - attention, cognition, mativation and pleasure
(dopamine travels with endorphins)- responsible for linking events
and actions (o outcomes (reward / motivation systern)

- S 1In - helps regulate mood, restful alertness, keeps
us from being overwhelmed with too much incoming stimufi

« Collsol - cues attention and memory, pimary long acting streas
hormone, at high or unrelenting levels damages etructures in the
brain by eroding conneciivity, affects learning and memory

= Qxylocin - encourages “iend and befriend” behavior as opposed to
“fight or flight", behavior, In responsa 1o slress.

Prefrontal Cortex Functions

Planning
Organlzation
initiate or delay response
Consequence evalustion

Learning from mistekes
Focus
Working Memory
Moduiating Mood

Dysfunction in this area leads to disruption In the
organization and conirol of behavior.

The brain develops back to front.

The PFC is supposed to undergo
massive new development and
reorganization during adolescence.

When exposed to chronic distress,
deprivation or trauma it is negatively
affected front to back .The greater
the distress - the greater the impact
on development.

Excess Cortisol Damages the Brain
» Causes shrinkage of the fronta! lobes end
hippocamp|
- Existing cells shrink (dendritic erosion)
- Total number of cslls decreases
— Erodes connectivity of neurons

— Prevents neurogenesis (new cell productlon)

3 critical periods of rapid brain
development

» Conception to birth

* Birth to age 6 - peak period age 2-3yrs

» Ages 12-18 - peak period is age 13-15

The busler the brain the higher the risk.

Development does not just happen - missed
opportunities make things harder later on.

The greaterflonger the stress, the longer the
recovery.

A healthy PFC enables a person to:
- regulate the body

—do attuned reciprocal relationships

- mainiain emotional balance

- demonstrate response flexibllity (think before acting)
- develop insight (mental time travel)

— show empathy for others

-modulate fear




Reducing Levels of
Peer Aggression

What doesn’t work?

Bullying prevention V 1.1- 1.7

I Adults ]
/iy

Mistreated Aggressing
youth youth

What else doesn’t work?

» Expecting young people to solve all their
own problems related to peer
mistreatment

* Telling them not to ask adults for help -
“You're tattling!”

* The adult community remaining siient

about negative behaviors.

Telling students “pretend it doesn't

bother you", “just walk away”,"tell them

how you feel”, or “ask them to stop”.

The higtory of bullylng prevention

Version 1: brief interventions by adulls aimed at
changing the behavior of individuals. Assumption:
adults know which youth actions will stop bullying

* V1.1 "Stop tatting.” “Only tell me if there's blood.”

V 1.2 “If you have high self esteem, no one wlll mistreat you,
and you won't mistreal others.”

* V1.3 "Don't set ke & victim.” “Stand tall and make eye
contact.” *Pretend K doesn'l bother you.”
"Tell them lo stop.” “Just walk away."
* V1.4 “Bullylng is meanf’ No-bully zone.
= V1.5 “You're suspendsd!” Zero tolerance methods
* V. 1.6 “Say you're sorry.” "Now say it's OK.”
* V. 1.7 (to bystanders) "Canfront bullying behavior.”

Interventions that alone do not work as
prevention of peer aggression.

Peer Medigtion

* Short term one shot solutions.

Anti-bullying Curriculum

Self-esteem work for bullies,

Assertiveness training for targets,

More punilive dlscipline.

Zero Tolerance Policles

What else doesn't work?

Telling youth that if they had acted
differently they wouldn't have been
mistreated

Whole school assembly to tell all
students that bullying Is wrong or that it
hurts.

See htip://www.youthvoicepro com
for more on safe actions students can
take.
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What does work with today’s
students in preventing and
responding to peer

aggression?
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Youth and Collaborative for targets,
adults systemic adults and
collaborate to Interventions allles
build
connectedness Adults and youth
and implement halpful
posltive norms strategles

Conditions favorable for peer
aggression to continue :
« Lack of, or low quality supervision.

* Inconslstent staff response to
aggressive situations.

* Students with indifferent or accepting
attitudes about aggression.

« Presence of aggressive individuals of
same age or older.

+ Blind spots.

The history of bullying prevention

Version 2: Long term dala-driven aystemic interventions which work to
change achool climale and peer norms. Assumptions: What paople in a
school do Influences culcomes,

» V2.1 Aduit-directed sysiemle interventions

= V2.2 Integraie sodal justica inlifatives into 2.1 (Greene)

V2.3 Inlegrata restorative pracice Into 2.1 (Saufiet, Riese,..)

» V2.4 Integrate peer mentoring lnlo 2.1 (Koebcke,...)

V 2.5 Collaborative inquiry-based data-driven systemic
interventions in which youth define peer behaviors of
concern, helpful interventions by targets, adults, and
peer allles, and obstacles to success.

Adult roles are ongoing: ask good questions, contribute
knowledge of prevention sclence, follow through on
disciplinary approaches using youth input, build
connections with all, th young people o create
positive climate and peer norms schoolwide.
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School Climate = The
Affective Resonance of a
School

School Culture evolves in
the context of the climate
of a school.

€ Chuek Seufler 2009 www.safeschaalsfornil.coni

Increased connection to
school promotes:

* Educational motivation
= Classroom engagement
» Improved school attendance

The combination of improved motivation,
engagement and attendance increases what ?

Wingspread Declaration on
School Connections

The most effective strategies for increasing the likelihood that
students will be connected to school include:
* Implementing high standards and expectations and
providing academic support to all students.
« Applying fair and consistent disciplinary policies thet are
collectively agreed upon and fairly enforced,
* Creating trusting relationships among students, teachers,
staf], administrators, and families.
+ Insuring that every student feels close to at least one
supportive adult at school,

tp:/fwww.jhsph.edu/wi 3 erissue.pdf

3 Key Functions of the brain.
= Survival - scanning for threat

= Learning from experience

* Anticipating/Predicting
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Impact of School Climate on the Brain
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A Restorative Approach

Is a philosophy or guiding principle (not

a program or specific activity) that sees
relationships as central to learning,
growth and a healthy school climate for
students and adults.
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RTI Tier 1 Universal Interventions:
Building Cognitive Structures that Contribute to
Improved Academic and Behavioral Outcomes

+ Procedural Leamning and Routines
* Teach Emotionsl Vocabulary
+ Practice Complete Redirections with students
* Teach A Problem Solving Method (Template)
+ Teach Reflective Thought Processes

» What did you da?

» Who did it affect?

» How did it effect them?

5 What shoutd you do now? |
L - ChuckSoufla 20 wwwaRshobfialleon |

Student supervision
should be...

« Purposeful

» Alert

» Proactive and respectful

= Mobile and Interactive - brief positive contacts
» Done from the perimeter

« Communicated to other supervising adults

RTI Tier 1 Interventions:

Adults protecting students and consistently responding to
aggression -~ modeling control without hostility.

Adults building relationships and modeling pro-social
relational behaviors and skills,

These are the Foundation Princliples for
Malntaining a Safe School Climate and Culture

« Chuck Sauflee 2009 www.asfeashonlforll.com
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What kind of intervention
works?
* Timely
« Consistent
* Firm
» Respectful
* Brief




Precursors to Bystander Action
These tests must be applied in order one at a lime:
The bystander must...
1. Paroelve thal the person nsada haip
2, Balove the percan doar not dezarve what is being done to him ar har and
deserves help
3. Eeail ma THEIR job to help
4, Possary the skifts snd resources o help sfilolently and safely
5. Cunakder ihe benabls and fiska of heiping
Thsn

If benefits outweigh the risks, there Is bystander action.

Darhy. J. M., & Lutand, B, [1088). Byatanda indanntion n smergendise: Oifusion of Aespon by,
k i B, 37r-303,
Latane, B.. l.DIn‘q',’.l. Byntandes “Apatln”, Ammrican Sclanisl 1985, 57, 244288,

Remember

School is NOT a safe
neutral place for )alil

Resources
Safe Schools for All
www safeschoolsforall.com
The International Bullylng Prevention Association
www.stopbullyingworld.com
Maine's Best Practices in Bullying and
Harassment Prevention

hitp:twww maing. gov/education/bullyingprevention/

Internationa) Institute of Restorative Processes
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A motto for our work, proposed by
a high school assistant principal

*Discover and repeat success.”

-Howard Palmer,
Denton, Texas

November, 2010




